DOCUMENT RESUME 



ED 453 255 



TM 032 792 



PUB TYPE 
EDRS PRICE 
DESCRIPTORS 



AUTHOR 



TITLE 



PUB DATE 
NOTE 



IDENTIFIERS 



Hansen, Joe B.; Schalock, Mark D.; McConney, Andrew; Rudd, 
Andy 

Self Evaluation and Peer Observation of Early Career 
Teachers in a Standards-Based Context: Preliminary Results. 
2001-04-14 

2 3p . ; Paper presented at the Annual Meeting of the American 
Educational Research Association (Seattle, WA, April 10-14, 
2001 ) . 

Reports - Research (143) -- Speeches/Meeting Papers (150) 

MF01/PC01 Plus Postage. 

♦Academic Standards; *Beginning Teachers; Behavior Patterns; 
Elementary Education; *Observation; *Peer Evaluation; *Self 
Evaluation (Individuals) ; ^Teacher Evaluation; Teaching 
Methods 
♦Oregon 



ABSTRACT 



This study examined the relationships between teachers ' 



self-assessment and their ratings by master teachers on key dimensions of 
proficiency as defined by Oregon's Continuing Teaching Licensure (CTL) 
requirements, and it explored differences between teacher behaviors ■ and 
practices as a function of their teacher preparation programs. It also 
examined the properties of the observation instrument used in the study for 
the purpose of improving that instrument for possible use as a teacher 
assessment tool for the CTL process. The observation form, A Profile of 
Teaching in a Standards-Based Classroom, contains an observation section and 
a teacher rating form. Twelve master teachers with experience in teaching in 
Oregon received training in the use of the form and then observed sixty- five 
first-year, kindergarten through grade 5 teachers. This preliminary study, 
although far from conclusive, provided a considerable amount of useful 
information for refining the observation guide. Results show that teacher 
preparation institutions do have an effect on specific observable teacher 
practices in a standards-based framework. Data also suggest that higher 
levels of continuing professional development can lead to observable 
differences in teacher practices. The limited results obtained so far show 
promise for developing observation tools that are sensitive to identifying 
differences in teachers' practices and their preparation. (Contains 6 figures 
and 9 tables.) (SLD) 
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Self Evaluation and Peer Observation of Early Career Teachers in a Standards-Based 

Context: preliminary results 

Joe B. Hansen, Mark Schalock, Andrew McConney, Andy Rudd 
Teaching Research Division 
Western Oregon University 

Background 

This study examines the relationships between teachers’ self-assessment and their ratings by 
master teachers on key dimensions of proficiency as defined by Oregon’s Teaching 
Continuing Licensure (CTL) requirements, and explores differences between teacher 
behaviors and practices as a function of their teacher preparation program. It also examines 
the properties of the observation instrument used in the study for the purpose of improving 
that instrument for possible use as a teacher assessment tool for the continuing licensure 
process in Oregon. The context of this study is the Teacher Effectiveness Study Part II 
(TEPII) (McConney, Schalock, & Ayres, 2000; McConney & Schalock, 2001), a longitudinal 
study of teacher effectiveness. The even broader context is that of the recent requirement 
that all teachers in Oregon receiving their initial teaching license after 1999 must, if they 
want to continue teaching, meet the requirements for a Continuing Teaching License (CTL) 
by the end of their seventh year of teaching or face the loss of their teaching privileges. 

A common core assessment system for CTL has been under development since fall, 1999. 
This system is being developed cooperatively by the teacher preparation institutions in 
Oregon under a Title-II grant through the Oregon University System. It is based on ten 
teaching proficiencies required by the Oregon Teacher Standards and Practices Commission, 
the teacher licensing agency for the State of Oregon. Under this new requirement, each 
teacher desiring to continue teaching after his or her seventh year will have to be certified by 
his or her teacher preparation institution that he/she has met the proficiencies shown in 
Figure 1. 



Research Questions 

The Teacher Effectiveness Project-phase-II (TEPII) asks the question: “ Does teacher 
preparation - in its design, structure, and character- make a difference in the practice, 
beliefs and characteristics of beginning teachers, and importantly, in the learning of their 
students? ” 

This over-arching question has been unpacked to form three question groups; questions 
focused on comparative effects of teacher preparation programs on: 

1 . the learning progress of students taught by graduates of these students, 

2. teaching and learning to accepted standards, and 

3. longitudinal teacher development and the influence of context. 




1 



3 



Figure 1. Advanced Proficiencies for Continuing Licensure 



Advanced Teacher Proficiencies for Continuing Licensure 

1. Assess knowledge and skills of students in relation to long-term content goals. State content standards, 
and district standards, and determine the knowledge and skills each student needs to accomplish them; 

2. Design instructional plans that incorporate knowledge of students' developmental levels, interests, 
abilities, and learning accomplishments consistent with content standards and district standards; 

3. Establish a classroom climate conducive to learning, e.g., positive classroom management, a safe and 
developmentally appropriate environment, efficient organization of time and materials, and effective 
transitions; 

4. Implement instructional plans that employ knowledge of subject matter and use research-based 
educational practices that reflect how students learn, are sensitive to individual differences and diverse 
cultures, and encourage parent participation; 

5. Evaluate student progress in learning, refine plans for instruction, and establish alternative learning 
options when necessary; 

6. Document and report the progress of students in achieving content standards and district standards; and 

7. Collaborate with parents, colleagues, and members of the community to provide internal and external 
assistance to students, and to their families; 

8. Use emerging research on teaching, learning and school improvement to enhance practices; 

9. Participate in designing, evaluating and improving opportunities for teaching and learning in an 
educational institution; and, 

10. Collaborate with one's colleagues to enhance job performance and advance teaching as a profession. 



Each of these questions has been further delineated into subsets of specific research questions 
addressed by the study. The schemata in figure 2 depicts all of the questions, their 
relationships to one another and to the continuing licensure process. This particular sub- 
study addresses, at least partially, four of these questions: 

1. What practices do early career teachers bring with them into the classroom? 

2. How do those practices align with what we currently know about effective standards- 
based instructional practices? 

3. Do early career teachers’ practices vary in any systematic way by preparation 
program? 

A fourth question, not specifically identified in the TEPII schemata deals with the 
relationship between early career teachers’ self perceptions of their proficiency and their 
observed practice in the classroom. 
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